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Who Are
We"?

1

The Council of Regional Accrediting Commissions (C-RAC)
includes seven federally-recognized accrediting
commissions that are responsible for accrediting
approximately 3,000 postsecondary, degree-granting
colleges and universities in the United States, as well as
internationally. Accrediting commissions are private,
nonprofit organizations. The commissions and visiting feams
at the heart of the accrediting enterprise are made up of
volunteers, and at least one of every seven commissioners
is A representative of the public.

For more than 100 years, accreditation has served U.S.
higher education through external review to assure quality
and spur improvement. Accreditors, together with the
federal government and states, form a friad charged with
shared accountability for ensuring that students attending
these institutions benefit from quality educational
opportunities. The public can feel confident that the
colleges and universities accredited by C-RAC members
are held accountable for student outcomes, responsible
governance, and confinuous improvement.




Statement

The Council of Regional Accrediting Commissions (C-RAC) and its members
believe that *Accreditation is one of the most powerful levers available for
influencing change and assuring value in higher education.”? In short,
innovating to advance student success is a central tenet of accreditation
expectations.

Advances in Artificial Intelligence (Al) are occurring at an unprecedented rate,
and those advances offer exciting opportunities for improving institutional
quality and student success when implemented well and with appropriate
safeguards in place.

There is ample evidence that when students can successfully transfer across
institutions, many of them perform very well academically after transfer.®

Evidence shows that transfer students and students who would benefit from
learning mobility 4 face multiple obstacles that derail their progress towards
credential completion.® A recent survey of adult Americans conducted by
Public Agenda for the Beyond Transfer Policy Advisory Board and Sova showed
that nearly four in ten respondents reported they tried to transfer credit toward
a college degree or credential. Of those, 58% reported some of their credits
were not accepted for transfer, leading to negative outcomes such as having
to repeat classes and losing financial aid. Perhaps most concerning: 16% of
respondents who fried to tfransfer credit reported giving up on pursuing a
college degree or credential altogether because the process of tfransferring
was so difficult. ©




Learning evaluation, also known as credit evaluation, is the process of
determining whether a student will receive credit for their prior learning,
inclusive of a variety of learning experiences such as dual enrollment in high
school, military experience, work-based learning, and courses at institutions
of higher education. Learning evaluation is a highly decentralized and
inconsistent process. Even within single institutions, it often looks different right
down to the department level. It is also a time-consuming process that
represents a burden on institutional representatives and resources.
Unfortunately, current approaches frequently result in delays in students
receiving necessary information about how their credits will transfer, the
need to retake courses, and other negative consequences for students.’
Technological advances, such as Al, can help institutions improve this
process.

Recognizing that the learning evaluation process represents a moment when
critical decisions are made about learners' academic progress that are
consequential to their lives, several C-RAC members serve on the national
Learning Evaluation and Recognition for the Next Generation (LEARN)
Commission8 The LEARN Commission, which is expected to issue guidance
for institutions in late 2025, is examining policies and practices for
undergraduate learning evaluation, including credits that are transferred
across institutions, credits earned through high school dual enrollment, and
credits awarded for prior learning. The Commission is further examining the
potential risks and benefits of applying Al to learning evaluation processes.

In addition to promoting sound institutional policies and procedures, C-RAC
members have a history of encouraging institutions to find ways to better
support students and the mobility of their learning and credit, as well as
working with institutions to support Al-assisted practices.?

Recommendations

As institutions assess how they serve learners entering their institutions with a
variety of prior learning experiences-such as previously earned
postsecondary credit, work-based learning, military experience, and college
credit earned through high school dual enrollment or Advanced Placement
exams-they should examine their current learning evaluation practices to
identify areas of success as well as opportunities for improvement. One key
technological consideration is Al.

Al and other new tfechnology innovations offer exciting opportunities to:

. Reduce credit loss for students by analyzing existing course equivalencies
and identifying new or expanded matches so more classes count toward
degree completion;

. Provide students with critical information about degree-applicable credit
in a timely manner;

. Reduce the administrative burden of learning evaluation; and

. Free up faculty and staff time to focus on teaching, mentoring and
guidance rather than paperwork.
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In combination with considering technological advances such as Al for
learning evaluation, institutions should commit to a default in learning
evaluation that credits are applied to program completfion unless there is
evidence that the required learning outcomes are not met. Decision-making
should not be based upon anecdotes, assumptions about quality, locations
where earned, or an unexamined history of “"how things have always been
done.” In that spirit, during the evaluation of courses and other learning
experiences to either establish equivalencies or grant students credif,
institutional representatives should ask themselves the following questions:

. Are learning outcomes well-enough aligned that a student-if supported
well-could be successful?

. What evidence is presented that a student’s performance after tfransfer
would truly be undermined?

. Is there evidence that a course or learning experience would not
holistically contribute to a student being academically prepared for
fransfer?

Put simply, the use of Al in learning evaluation does not conflict with
accreditation standards, policies, or practices. Accreditation is never a
reason to not implement technology solutions that leverage Al for learning
evaluation. Since innovating to advance student success is a central tenet
of accreditation expectations, C-RAC supports the exploration and
application of fransparent, accountable, and unbiased Al solutions within
the practice of learning evaluation and credit transfer.

linkedin.com/company/c+ac




Al Applications

A recent green paper published by AACRAO and Sova for the LEARN Commission describes
many applications of Al in the learning evaluation process.? Examples include:

. Conversational Al: Al systems that process and engage in natural language interactions
with users....examples include: chatbots answering learner questions about transfer-credit
policies (and) virtual assistants helping learners understand credit-evaluation status.”
Predictive Al: Al systems that analyze historical data to forecast future
outcomes....examples include: predicting the likelihood of credit-tfransfer acceptance,
based on past decisions (and) forecasting learner success in courses, based on prior
learning-assessment outcomes.”

Generative Al: Al systems that create new content based on training data and
prompts....examples include: drafting initial credit-equivalency recommendations (and)
creating personalized learning plans, based on fransferred credits.”

Prescriptive Al: “Al systems that recommend specific actions to achieve desired
ouftcomes....examples include: suggesting optimal credit-transfer pathways (and)
recommending additional evidence needed for prior-learning assessment.”

There are several national efforts to build solutions to dramatically improve learning mobility
with varying uses of Al. Examples include:

. The Al Transfer and Articulation Infrastructure Network (ATAIN,
https:/ /www.atain.org/): A groundbreaking national network supercharging learning
mobility and college transfer success. Powered by CourseWise, an Al platform informed
by 10 years of UC Berkeley research, ATAIN reduces repetitive manual work by surfacing
equivalencies across courses, credentials, and experiences, so more learning counts
toward progress and completion. Faculty remain the ultimate decision-makers, ensuring
integrity and rigor while reducing administrative drag. What sets ATAIN apart is that it’s
not just technology, but infrastructure built by and for institutions: a trusted backbone of
shared standards, tools, and partnerships. Together, we're advancing learning mobility
and shaping a future where students navigate a boundless sea of opportunity—charting
their own best-fit pathways through the rich landscape of degrees, credentials, and
experiences.

. Transfer Explorer (hitps://transferexplorer.org/): A student-facing public welbsite
offered by the non-profit ITHAKA that collects and normalizes up-to-date catalog,
equivalency, and program requirements data direct from the source systems of
institutions in multiple states, allowing users to see how prior or potential learning would
fransfer and apply to the program requirements at the participating institutions. Transfer
Explorer is beginning to incorporate Al to streamline the normalization of data, reduce
manual entry of prior learning, analyze learning equivalency and degree requirement
datq, provide guidance to students, and identify and recommend updates to
equivalency tables.

. Arizona State University Triangulator: A credit mobility solution developed by Arizona
State University, designed to recommend transfer course equivalencies. The goals of
Triangulator are to reduce evaluation fime, increase the number of courses that
articulate as direct course equivalencies, advance institutional transfer articulation
objectives, and empower schools to maintain autonomy over their decisions.
Triangulator is in the early stages of leveraging Al to normalize data submitted by
institutions in various formats, enabling even resource-limited schools to participate.
Through flexible APIs, it infegrates matching algorithms to analyze course information
and recommend suggestions for new equivalencies, helping institutions be more
proactive in fransfer credit review.
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